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Call to Order

Council Chair Professor Thomas Robisheaux (History) Let me welcome you to the March 26 meeting of tines And
Sciences Council. I'm particularly grateful thatiye here. | recognize what your workload mustike 4t this time of the
spring semester as it always is, and so | recogmiiet an extra effort it is on your part, espeywiallth your varied
responsibility for important issues on behalf ofiyoolleagues, representing your units and colleaguith regard to really
important issues for the council today. First, samaouncements and updates for you. | have a coamdethen I'm going
to ask Linda George to make an announcement, amdaihr colleague, Laurie, to make an announceraadtthen we’ll
get into the main part of our agenda todajese two announcements have to do more like apdate. The DKU joint
committee had its most recent meeting, and jugftesh your memory, the DKU joint committee is gmeed of the
Global Education for Undergraduates Committee drdStanding Committee on Courses, and that joimingittee has
been put together for the occasion of reviewindting, and moving courses for DKU, and is chairgdsburs truly. We
met, again, recently to vet 10 courses that wespgsed for DKU for next year. There were eight searthat were
approved, | should tell you, and they are acrostae gamut of topics in history and physics. Haigzao, by the way, is
making a difference in getting some physics couostesed in DKU, just as we really expect her toglobal health, in
film and in the environment. We have requestetidha course go back to the faculty member whoshduitted it and
clarify the level at which the course would be offit By the way, this is just one of the issues—I'll y®tu know—that
comes up on the DKU joint committee meetings, dmad is what courses are proposed at what leveleXgect this to be
pitched for undergraduates, and this course, inivakear whether it was for students who are sitoghat the 200 level or
300 level, whether it could also have some capdoitgraduate students or not. That's being cledifiThen, finally, we’ll
be reviewing one other course later, before theofiide semester. Just to let you know what thisrodttee has
accomplished over the last couple of years, we katted, approved about 45 courses, 45 or 50 cowitk DKU. | want
you to know this is over and beyond the usual waa&lthat needs to be carried. It's making surg¢hbyway, that the
courses that are offered at DKU meet faculty stedglback here at Duke for Duke undergraduate ceussel'm very,
very pleased that our colleagues are undertakimgvtirk. The second announcement has to do with B&Well. You
recall that Noah Pickus came before Council to dédikut the general ideas, principles that he amdLiteral Arts in China
Committee are developing for an undergraduateaultnm at DKU. There are a number of questionsybatknow from
our session in January that are not answeredtiletas of today. We don’'t know the nature of thegree at the
undergraduate level, for example, but over thedasple of weeks, in particular, the executive cottem and Laurie
Patton had been discussing the best way to haviaouity in Arts & Sciences engage, vet and rewvilegvcurriculum
that’'s being proposed, and we have made the daaisidhe Executive Committee that this is what &hbe the task of
the standing faculty committee on the curriculunddo We were concerned about that because of th@oedinary
workload that Curriculum Committee normally carriége recognize, though, that the Curriculum Conesitbecause of
the moratorium that's being introduced by theséifaeates, will have some space opened up in itskiead, beginning in
the fall, that will enable it to take on the extrdinary task of reviewing this curriculum and wvetiit. We also thought that
this committee has the faculty expertise, the tyoekperience, and the reputation for maintainheghighest possible
standards for undergraduate education to undettédk&ind of review process. | think they have ¢éspect the faculty have
come to give it so that we can be assured the pso@euld be thorough and rigorous as that goesgfiawi here are a
couple of other announcements | want to make ot wahave made. Let me ask ... Linda George is @aglie in
Sociology. Linda, you can come forward and maker ysunouncement, if you would, about elections, tee | want to
turn the floor over for a few minutes to Alex Hami@k in Computer Science with an announcement.
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Linda George (Sociology)Okay. This is the season for elections and somebagesrof this council will be rotating off of
their two-year term. In those departments, elestmnwhatever process is determined by the depattwi# need to take
place so that we know who’s going to be represgritinse departments next year. So for those otyethom these
apply, and I'm one of them, please go back to yepartments and explain that your term is endirbeesk your chair or
whoever is relevant to put in process the departahefection or selection process that will resulyour department
continuing to be represented in Arts & SciencesrCdunext year. | also know from experience thatréhis no prohibition,
you can run again, you could be selected againeTée no term limits. Some people, | think, hagerbhere much longer
than | have, because they represent their depatgrmerwell. A later point in time, there will be alection among us to
replace at least one position on the Executive Citteenof Arts & Sciences Council, but that will taklace afterwards.
First level, elections within department, seconeledepartment election within our group. In aabtit Tom is completing
his term as chair of Arts & Sciences Council, améew event, there will be an election for someansetrve as chair
beginning next year. That election is done eledtally, and votes are sent to every Arts & Scierfegeslty member who
is eligible to participate in the election. Manyopée probably will not ... we all get inundated wéhails, so | would ask
all of you, when this happens, please encouragedepartmental members to participate in that Elact have agreed to
be the entrance point. We do need candidatesifoekction. If any of you are interested in rurgnfar, standing for
election for chair of Arts & Sciences Council oruybave colleagues who would be interested, pleage them contact
me. | don’t know a more efficient or a better waydp it other than to just have people come forward

Wahneema Lubiano (Literature): Forgive me if you've already said this. The peradmo is elected for chair has to come
from among the representatives?

Linda George: No, it can be anybody who's Arts & Sciences facullkay? All right, so reelection’s coming.

Tom Robisheaux:Just to clarify, Linda is doing this on behalftbé Executive Committee. That committee servesas t
nominating committee, the committee that oversémgiens. Let me turn it over to Alex Harteminkgalleague in
Computer Science, and | understand Susan Loz#&sdshere. Susan is co-chairing the Provost's cdteenon strategic
planning. Alex has an announcement for you abeatesiic planning within Arts & Sciences.

Alex Hartemink (Computer Science):Hi. Thanks for having me. This will be pretty Wrieday. I'm letting you know that
we are going to have a session within the next &r8ciences Council meeting on April’ 9we'll devote 30 or 40
minutes to a conversation, but | wanted to intredie conversation now so that you have suffidemull it over and
also to talk with people in your respective deparita and units. By way of background, with the peavost, Sally
Kornbluth, she initiated a strategic planning psscevhich was kicked off in the winter. The chaitlod committee is
Susan Lozier while the co-chair, Noah Pickus. Thisimittee is charged with identifying directions fuke, Big Duke,
over the next 10 years. There's representatiomémst of the schools, primarily actually from A&S&S has five
representatives on the committee. I'm one of tHealso have colleagues Laurent Dubois, KristinéeStiAdriane Lentz-
Smith and Gary Bennett. Multiple of us, not just, il be here on April 9 to have this conversation with you. The
committee is starting with, in this semester, jaging to hear from people around campus what wektsome of the big
themes of the strategic plan and the next straggit ought to be, and in particular, we're unddrtg a listening
campaign in each of the schools. Within A&S—thipast of our A&S process—we've spoken with the desive
spoken with the chairs. We will speak tomorrow vtttk DUS’s. We've had open invitations for any facmember to
come to a dinner or a lunch to speak with us. Wiglugeted certain faculty members, non-regular janior faculty
members. We've spoken with undergraduates. Weblespwith graduate students, so we're really trymbear. One of
the things we want to do is speak with the A&S ailiso that's what our time on Apriffowill be devoted to, and | would
just ask that you would use the next couple of waekhink a little bit and to ask your colleaga@s! your units, “What
are some things that Duke ought to be thinking aibbothe next 10 years as it lays down the stratplin? | want you to
think ambitiously, think about trends in higher edtion and in the world as we see it. This is refiades within A&S.
This is more about a larger plan, how A&S, alonthwather schools at Duke contributes to what Dalsea university, is
all about. There are all kinds of tensions you danlagine thinking about. They might be about ditets to go. They
might be about interdisciplinarity versus discigliity. It might be about undergraduate versus gagladucation. They
might be about on campus in Durham versus our gidbatity. They might be about the role of onl@ucation. There's
lots of things you could imagine and just think abthe impacts of these types of tensions and ttypes of forces on
where Duke is going and should be going, and webeiback in two weeks to hear a little bit andéawonversation
with people. I'm glad to take any quick questidng, | know you have a very full agenda.

Lee Baker (Dean of Academic Affairs):We have many DUS'’s in the room, and tomorrow’s tingewill be in 0014
Westbrook. We'll just give a preview, and it'll im the DUS perspective.

Alex Hartemink: Yeah. Thank you so much for your time. We'll see yn two weeks. Thanks.

Tom Robisheaux: Are you and Susan hang around or you have ta e¢ffoYou're welcome just to...
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Alex Hartemink: How about if you send us an email if you have qugstions. Alex Hartemink and Susan Lozier. Thank
you.

Tom Robisheaux: See you on April 9.

Civic Engagement & Social Change Certificate Propcd

Tom Robisheaux: Our first item of business today is a proposaleuificate proposal approved by the Curriculum
committee in civic engagement and social changermlesjust state a couple of words, if | may, tgphfehme the
discussion, and some of it may be very personat) fmy point of view. We're all aware, as facultymigers, how
important civic engagement and volunteer actividesfor our students, and especially how muchhasgrown over the
last 15 years or so. | can still remember, 15 yagos when students were volunteering in all kioidactivities but perhaps
in a more individual and less organized kind ohfas. Over the years, there's been more struciuengo it and of course
DukeEngage was established a few years back, arstutlents now are routinely taking part and nsttpukeEngage but
the civics of learning and activities and a lottoh play. One of the faculty concerns that | h&eard expressed in many
guarters is that the volunteerism among our stgdserdone, really, in a one-off fashion, an acfiviere, an activity over
there. It goes on the resume. You're going to ctanipall. Those are wonderful and everything, thére is no integration
with the academic portion of a student’s life. Mdagulty members think critically that civic andcsal engagement, as it
takes place within a university environment, realypuld have a rigorous academic component thegiiates for students
or offer students the opportunity to integrate thidih their academic lives in order to make thenreneflective, to think
about wider implications, to make some theoreticdlistorical or ethical connections that they mayin that moment of
activity itself. This is a certificate that aimsaddress that problem, and I'm going to turn tberfbver, first, to our
colleague, David Malone, who's chair of the stagddmmmittee on the Curriculum. He’'ll explain sonighe processes
and procedures that were followed in the usualifestiHe's going to step aside. | should say thig geickly if | can, full
disclosure here, because David also is one ofelgddculty leaders who has worked hard to putcdhitificate together.
He’'s just going to talk about the processes, aad the’ll turn to Eric Mlyn and Jan Riggsbee whol w# introducing the
certificate. David?

David Malone (Education): Thank you, Tom. This academic year of the CurtioulCommittee -- which includes several
folks here today, Dick MacPhail, Leslie Digby, Ingélther, | think that's all that's here today -eWwave been meeting to
review proposals to revise majors, to revise minmrsreate new majors and to create new certfipapgrams, and | want
to thank Leslie Digby, by the way, because | redusgself from the processing of this particularpgmsal, because | was
involved in the creation of it. The Curriculum Coitt@e met without me during the times in which tiveyted this
proposal. This proposal was first submitted toGuericulum Committee before my time with the Cualiom Committee.

It was submitted in the fall of 2013, so it's beawo years in the vetting. It's been through sevieahtions based on
feedback from faculty and from the Curriculum Cortieg. The proposal was, in part, a response tetioneof the

Council in February 2013 to create Certificate @12, if you all recall that, and Certificate viers 2 is a variation of our
interdisciplinary certificate programs. As you knag Tom says, the purpose of Certificate 2 wgsdgide some student
intentionality around integrating their curriculaxperiences with their outside-of-the-class learmrperiences, which |
think has become something that many studentsti@mating to do in defining a coherent educatigrathway for
themselves. Certificate 2, as you know, requires fmurses. One of those courses has to be a Gatawleaone has to be a
Capstone, and -- Inge you correct me if | misspe#&ko, thematically related co-curricular expedes, one exceeding
150 hours, one exceeding 300 hours, and theseareradit-bearing, non-course co-curricular experés, and it also
includes something that | think has great potendiatl this is all Certificate 2.0, a public-facisgjf-authored e-portfolio
which a student begins at the initial steps ofrtpaiticipation in the certificate and they complet their Capstone course.
Let me now turn it over to Eric Mlyn and Jan Riggsband | believe Bob Korstad is here to presenptbposal and
answer questions that folks have about it.

Eric Mlyn (Director, DukeEngage): I'm glad to have the opportunity to present theppsal for the certificate in Civic
Engagement & Social Change. | want to say a coofpileings at the outset. First, a number of petjlee been
instrumental in putting this together, and onehef teally nice things about this proposal, | thiskhat it's brought
together people who have led co-curricular effortsivic engagement and volunteerism and curricefforts. We have a
lot of the key players around the table who hawenbegorking on this for a number of years, and fisti want to
acknowledge a really central role our colleagueriglladison has played. Elaine’s way in the back,Baine has been
involved in civic engagement longer than some ofvhie are more recent to the field and had an ideadtrricular
recognition of civic activities way before anybodguld have even thought that that was a possibgitywe've evolved,
and Elaine has been instrumental in this, in Dukgige, in the Duke Community Service Center and aerery hard on
this proposal, also my colleague, Bob Korstad. Bdin's been at Duke 25 years, has been doing tiis before this
work was as prominent as it is now, and his roleunleadership program and running the BM2 prognasalso led a lot
of efforts here. The five people who put this tbgetare Elaine, Bob, Jan, who is speaking in a tajridavid Malone and
myself. David alluded to this, but | also wansty that | think Duke, in the creation of the expatial certificate, the
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template of 2.0, is at the forefront in Americagher education in trying to figure out how to coctrithe curricular and
co-curricular. I'm actually heading to a meetingnésrow morning in South Bend, Indiana for the Resle&niversity
Civic Engagement Network, with about 50 researdkersities that do civic engagement. I'm goingatik tbout the
experiential certificate. What all these univeesitare trying to do is figure out how you conn&etcurricular and co-
curricular and how you build pathways for studentdo that. | know there's some concern amongdathgty and others
that there's too many options for our students,rexvigating those options can be very difficult. W& think that is true, |
think the experiential certificate is actually sdahmeg that's going to create very intentional patlysand help them unite
things that they're already doing. | think as Dirkplements the experiential certificate, we hawvetdmplate.

Now, we're looking at proposals for a variety ofth. We have the opportunity to do something thanmany of our peers
are doing, I'm very excited about being involvedhis. At the heart of this, at the heart of thegwsal for a Civic
Engagement certificate, is the notion that we wanroblematize civic engagement, not advertisktfitink that’s really
important for those of us who teach in this fidltbad a focus cluster on Knowledge in the Sereic8ociety, with Jan and
David, and our purpose is never to tell our stusléimt civic engagement is what they must be dasngecessarily the role
of American higher education, but instead to sayetare questions about this. What is the placévaf engagement in
American higher education, something that's fundataleo this certificate? What is the impact oficigngagement on the
students who serve, on the communities that ar&imgmith our students? We have to pay attentiothéolanguage of
civic engagement very much as featured in GatewdyGapstone core civics. What does it mean whesayéeservice?”
What does it mean when we say “serve?” All of ththgegs problematize civic engagement, which |khin a very
positive form and in the best rendition with what want to do with the liberal arts education antietping our students
approach notions of what it means to be a citizehsomething that American universities are beiggd to do from lots
of different courses around the country. A cougdléhings about the certificate, | know you all haeeeived it.

Some of you have all got a chance to take a lodtk Afe took the definition of civic engagement ..e won't get to spend
a semester arguing about definitions of civic ergagnt, and there's a million things I'd rather llant undertake that
particular exercise, but we took Thomas Ehrlicte ofithe leading scholars in the field as somethtiag motivated us.
Civic engagement means working to make a differémd¢lee civic life of our communities and develogithe combination
of knowledge, skills, values and motivation to mékat different and promoting quality of life incammunity through
both political and non-political processes. | thihkt was a very intentional choice of ours, beedhsere's some debate in
the field, and we want this to come out in theifieste about whether civic includes the politicBhere are some who
define them separately. We're looking at this athtaocivic, which refers to volunteerism, and pedit, which more often
refers to electoral politics or things done touefhce policy in some way, so we think this defimitdoes a nice job of
motivating. There are three different categoriest#llectual traditions that motivate the certfie and all of the electives
that have been identified within the certificate alassified in at least one of these particulslliectual approaches, the
democracy, citizenship and political participatioivjil society and volunteerism; and social chaagd social movements.
Those three are, by their very nature, by includivese three, they make the certificate quite digeiplinary, and
colleagues from Political Science, Public PolicyjtGral Anthropology, Sociology, the Program in Edtion, obviously,
and others have agreed not only to support théicaté but to offer their courses in a varietyedys. The learning
outcomes of the certificate that we've identifindlide students demonstrating an in-depth undetistgrof the major
tradition of democratic theory, both historical amwhtemporary. Students will be able to evaluateetuly the role of an
individual in relationship to the governmental agies, voluntary associations and non-profit orgatnins which help
shape civic life. Students will demonstrate knowledf how citizens work for social change acrosetand culture, and
they’ll be able to use their intellectual undersliags of civic engagement and social change to nsitaied our co-
curricular experiences with organizations and comities. Again, as you'll see from the structurelommnext slide, this
certificate very intentionally forces studentshok about what they're doing co-curricularly thgbuan intellectual and
conceptual way, which is what | think has been mgssThe requirements, and David really went thiotite template,
four went to the requirements of this particulapenential certificate or certificate 2.0 are tl@ng as all experiential
certificates, but we've of course narrowed thatmiowe've identified a Gateway course, Engaged &iship and Social
Change, and the learning outcomes and topics btthase are identified in the proposal. Theretaeelectives that
students must choose from the three themes idehtiéind we have ... | don’t remember the final couB0 or 40 elective
courses that are already being offered that caaietexctives. The Capstone, Lives of Civic Engageméhbe a seminar
that enables students to connect co-curricularréxpees, intellectual traditions, and as David stiidre are two sets of
experiences: one 300, one 150 hours. Again, stadkmt’t get credit for those experiences in anyeential certificate,
but that is a necessary component of the expealargrtificate. Then, as a public-facing e-portiplChalk and Wire had
been administered by the Program in Ed, which JHrbevtalking about in a minute. Sequencing i®alsvery, very
important part of the certificate. I'm not goinggo into the details of that other than to sayGhericulum Committee was
very intentional about sequencing this so thatesttaldo not have their experiences before thepeaaursework, and so
it's very clearly laid out in the template for exjgmtial certificates when students have to dedhie the doctrines they
have to write to three-person committee that \idrt, in a sense, accept them into certificate.’$ tiae basics of it. The
certificate’s a lot richer than what I'm presenthge, and you could see that in the proposalgbing to turn this over to
Jan now, who's going to talk about the adminisiratf this certificate in the Program in Educatiatjch is a very logical
place for this, given not only the Program in Ediarais focused on pedagogy, but also, it's beborae for the Service
Learning Program, which is a major source of copportunities for our students. After Jan, we'kegajuestions.
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Jan Riggsbee (Education)As Eric said, the Program in Education is thedabacademic model for the certificate
program. We have a long-standing commitment tayiatiing academic coursework with field-based exgreres. We
enroll about 650 to 700 students in our courseh gaar, and all those courses typically have a-ielsed experience. We
handle, as Eric said, the Duke Service Learningfam, as well as the International Center for Sertiearning for
Education. On behalf of the program, we are exateaut being the administrative home, and so wkeowérsee the
administrative functions, in collaboration withaty, four other offices (Office of Civic Engagente®ffice of Assistant
Vice Provost for Civic Engagement, and DukeEngaggyovide support. When you look at the differeminponents of
the administration, of course, we have the hontaetertificate, which, as | said, we will overske administrative
functions. We have an advisory board, which wikisee the curricular aspects and also providdeotehl leadership to
the program. We will have faculty committees, whiglspecifically a three-member team which willyade student
advisement. And then we will have a cohort of kg faculty who will offer the Gateway electiveca@apstone courses.
This is a very short way of saying that we're vekgited in terms of this certificate and housing affering

administrative support in collaboration with theerent offices to really provide this connectibetween co-curricular
and curricular experiences. We feel like it's rgathportant work, and we’re now going to take asjiga.

Tom Robisheaux: Thank you Jan. Bob, why don’t you come up here?
Eric Mlyn: Let’s have Elaine join us as well.

Tom Robisheaux: Elaine, yes. Why don’t you come on down, Elatoe? That's a really good idea. | think one of the
things that's good about Council is a chance far imsee your colleagues who have actually beekiagyrin this case,
for at least two years. The floor is now open foestions, you have a copy of it, colleagues, onSalai site. By the way,
just a reminder for you, when | send out the angearents for a Council meeting, | don't attachladl tocuments for
Council, because most faculty members are notasted and don't want to have all those documentsplbase, if a
colleague of yours is interested in seeing the gsal would you print up a copy, or show them ay@ophat’s exactly
what you're there for as representatives. Shemgv&man, Biology...

Sherryl Broverman (Biology): Thank you, Tom. Bridge off, guys, amazing pragraomething people will really enjoy
doing. | just had a really interesting talk lagghti with a group of students who were interestelgow to find social justice
programs on campus. Social justice is slightlyet#ht from civic engagement, but they were saytad) they come in as
science students in their premed, and they dom'togsee any of it once they get into the sciemzb@emed curriculum. |
think it'd be really wonderful, as this evolveseth could be some opportunity with recent healtirges, health and
equalities classes into this. Obviously, they @it as a separate parallel program, but | tthieke's a lot of interest in,
whether it's global health or biology or premedsartial justice and civic engagement issues, atabking through your
list of electives and courses there's almost ntthhear science-oriented classes, and so maybeufgp in reiteration and
start looking expanding to make opportunities fa kids who feel they have to study science or tiase to do civic
engagement because never the two shall meet.

Eric Mlyn: 1 think that's a great point. We see the list tighw as a preliminary list, and | think you'rehigSherryl. It's
been really interesting over the last, maybe, deaddvatching premed students who now have thisrdttierest, which is
in justice and global health and equality, andelsea lot of interest in that at Duke right nown Sure you see that a lot
more than | do, and if we can figure out a way hbese students might find that this certificate ldoserve them well,
now that would be great. As you probably know, ¢#feesome controversy in the field of civic engagetmabout whether
we use the term “social justice.” Some campusesemecomfortable in using the term “social jusficeome campuses,
less so. You can walk into the Haas Center at Stdre#nd say “social justice.” You're less likelysie that here.

Sherryl Broverman: Right, and I'm not saying this has to be socistije. That was just the meeting | was at lasttnigh
with students, but there’s an untapped audienddhirgisn't necessarily positioned for, whichtifl ine—Big Duke
parallel -- but a lot of great opportunities makiewa connections.

Jan Riggsbee!l think that's a really good point. Yesterday, ént to a presentation about civic engagement and
environmental sustainability and the speaker madeegeally good points about our citizenship ardlly, the
engagement of our students around sustainabitity tlae important questions that you really ask theemd that's really the
focus of this research and something | think wélyreeeed to talk about. That's great.

Bob Korstad: | think like anything new, one of the things that¢ going to be really important is that we edugagemajor
advisers, and that we have ways of publicizing tim€ast Campus who we had ways of oversizingathithis campuses,
because if you don'’t get in relatively early, the're not going to be able to take advantage isfghogram. So | think
doing some advertising, talking to people who tesgibnce courses where they get a lot of first gaadents, so maybe
we can come in and do just a little quick presémtadr hand something out to students, becausek tlou're right. | think
the demand is going to be there for that.



Jan Riggsbeeil think administratively, if you think of the dem@ and as a small program, we think about how yawu c
manage that. I'm really comfortable that we hawegupport of the four offices, and | think thattth the way it's going
to work that one academic unit, especially a s, cannot handle all of this work as one entitgally appreciate the
support of those...

Eric Mlyn: And the drafting of and the centralization of whatuld be a mark of collaborative amongst a nunabemits
that focus on this. | also have to say | have drfgeand hopefully, I'll be wrong in five yearsubthe experiential
certificates enrollments are going to be relativahall. | think the experiential requirement istguiigh. | don't disagree
with it, but | think it's quite high, and we’ll se®Ve’ll see what happens, and maybe have to mgkstatents or likely,
we'll feel like we need to, but | think where weeas a good place to start.

Ron Grunwald (Trinity College): So | have some questions about implementatioheo&kperiential certificate. One is a
general question that | should know the answeartd,| apologize that | don't. For Certificates,Xere are overlap rules,
that restrict the number of courses that can opesligh majors. How does that get implemented withards to the
experiential certificate? My second question igeophial question. Let's hope and assume thagdh the demand is very
high, enrollment is quite high, it might be possibb anticipate there will be a demand for funding request for funding
to support those co-curricular projects, partidyldtose summer projects. Does this certificateshawilt into it a funding
line or you have ideas for funding lines?

Eric Myln: The template that was accepted about experiamgitificates was quite explicit. There is no furglavailable
for these, and so my sense is there's lots of fignfitir these kinds of experiences at Duke, andeangaing to bring those
into this pathway. Where we’re going to have thebem that it generates additional funding, wedltg Lee. Inge, you
want to answer that first question?

Inge Walther: Yes, | wanted to address the overlap. For ceatiéi 2.0, version 2 certificates, the rule is adyrse
overlap.

Ron Grunwald: No, I'm talking about the non-credit experienddat accounts in that regard as well?
Inge Walther:  There's no credit.

Sherryl Brovermann: Yeah. You meant, can they account it for theibglchealth experiential and this or both of the
programs?

David Malone: It can be either internship for their public pgligrogram or their global health experience.
Lee Baker: | think we decided yes.

Ara Wilson (Women'’s Studies): Thank you for a proposal that acknowledges thdewéc and intellectual initiative for
Arts & Sciences at Duke. It's really great to seattOne of the things that you say here is thateppect public policy
and political science students to be the ones mtesested or naturally gravitating towards thisg & have to say if | were
going to list the majors, | would be more parochéald that's what | think is necessarily ... wouldoé& where | lay my
money of lifelong civic engagement, necessarilytipalarly without a salary, but perhaps I'm wrohdon’t know West
Campus as well. But what | would say, lookingtest iemographic up here, it's 2015 and diversityoisin here at all.
Yes, you consulted some people who might repratigatsity, and yes, of course, your list is, bugréis a kind of
neutrality to how you're describing civic engagetrtaat is not in step with the teaching of moneythe teaching of
value. Musicians, we have a course of politicabtlty in women'’s studies. There’s other relativerses. That neutrality is
out of step without having conversations, but lizeathat students could integrate that and dodhahemselves, but |
think | would like to see diversity not just asahd-on but as a much more entrenched element dfthin&ing about

civic engagement in what nowadays some peopléstiler society” and marked by some other kindthotight
conditions and endings for it. | would push foretisity, not as an add-on, not it's like an opes<laut as a much more
thorough, central driving element in reflectionsaivic engagement and the framing of problems &edngagement.

Eric Mlyn: What | would say is that | think in some ways we Bmited by our own fields and experiences, babf the
very beginning of the drafting of this certificatee were committed to problematizing the notion aaaht to be open as
much as possible. If you look at the Gateway cqurenk it has a pretty wide diversity of perspiees on this, whether
it's a diversity of people, | know less, but a disiéy of perspectives including post-colonial persiives. We are open and
welcome you and others who have various perspectimehis to join us in this. There's no doctriedibd our own
regards to civic engagement. We have our own ljrhii$ that doesn’t mean we can't include you oexstlwho want to
broaden the scope.



Ara Wilson: No, you haven't consulted us. There's no AAASglseno Latino Studies, there’s no Women Studiesets
no Sexuality Studies in the consultation phas@ééndevelopment of this. So diversity, | see thatknow the identity,
some of the faculty, and we enlist that, of coubs#,| don’t see diversity written into the bottarhit.

Eric Mlyn: Well, we would welcome consulting with you andliding you in the planning committee as we impletmen
it.

Ara Wilson: That's not what I'm saying, but okay.
Eric Mlyn: Okay. And others, too.
Tom Robisheaux: Other comments, observations?

Karin Shapiro (AAAS): | know that this thing has been a number of yeatke making, but we also have the Big Tweak
going on, and so how ... is this just looking pataltigh that or anything in consultation with SuzanBhanahan? How is
this all going ... or is this going to come up andrtlyou'll suddenly have a new pattern mixture eryihar after as the

new curriculum comes into play?

Eric Mlyn: Karin, I've been wondering the same thing. Toaktent that Suzanne was the chair of the Curriaulu
Committee when the experiential certificate wastzd, and I've gone to one of the forums that Suzéed and said that |
hope that the curriculum moves in the directiommiting the curricular and the co-curricular. Ituid be a shame if the
tweak didn’t do that, but is this, at this momeangving parallel to that? No, but Suzanne is welhethat this is
happening, and then Duke has opened up this expiatieertificate pathway. | can't imagine theyang to create
something that doesn’t at least account for thisoi encourage it.

Lee Baker: | think that's right. We’'ve been working throughidhe time with the understanding that these ngeg of
certificates and our commitment to interdisciplinaiill be accounted for in the new curriculum, wsgehere's a wildly
radical—which is a possibility—redo of the curriaol. Realistically, these are one of my highestrjirgs. We're going to
work to make sure they're incorporated and supgoridey're a really important way of realizing tieral arts in the 21
century and we are leading the country in doinge¢h®ly hunch is it's going to be incorporated.

Bob Korstad: | actually think that proposals like this will piide a certain kind of intellectual leadership aliection for
thinking about the curriculum. | think having solmeq like this to use as to thinking about whatrimudar requirements
are and all the different kinds of things we'renting about, this has got to be a potential compbwnéth the direction that
Duke reis going to move in the future or going backhe 19 century. | don’t know. | think this is really imgant,
because | think we're getting out on in front omgathings that I'm hoping the whole process oficular review will be
able to learn from this, and some other thingsgaieg on too, and just the whole process of crgdtirs, just as Lee said,
| think has been very important in thinking whag tturricular review should be about.

Tom Robisheaux:We have time for one more question. Again, justrainder, that practice of the Council is when & ne
proposal is being proposed, there will not be aianab vote in the first meeting, but | do wantake sure that all of you
have the chance to have questions answered tostaddrthe proposals put before you.

Lee Baker: | just wanted to extend my hearty endorsements hone of the really exciting curricular innoweaus. It hits
on so many of our priorities, whether it's Knowledg the Service to Society or the way that wedrgistinguish what we
call the “Duke difference,” with undergraduate @®#, civic and global engagement, and interdis@py learning. This
is both civic engagement and interdisciplinary hé@g. | think it's really just an exciting way of-karnessing” isn't the
right word—directing, guiding, | guess, our studewho are doing all of these wonderful engagemiatishave to do with
civic engagement but making sure that their cowrmek informs their civic engagement, their civicgagement informs
their course work. | think this is one of the rgdiigh priorities of Trinity College. My one questi is: who's the director?

Eric Mlyn: We will decide on who that director is.

Tom Robisheaux: It would be nice to know before the vote on AB#il

Eric Mlyn: Okay.

Tom Robisheaux: Thank you very much. Again, colleagues, we hawepsy of the proposal. Share it with your

colleagues in your units, if you will. Form youriojns, and starting with the next meeting, we'gean the agenda
further discussion with possible motion to vote.



Plagiarism Sanctions Review Report

Tom Robisheaux: Our next item on the agenda is, in my personabyie fact, one of the most important ones that we
have looked at all year long. We had last sessidhe Council before Spring Break a report frone@yl Broverman
who's chair at the Plagiarism Sanctions Review Cdttes, who presented her report. | want to askdveome forward,
and we will continue our discussion of the repoid ¢ghe recommendations. Very briefly, the commiftaend that the
sanction that the university currently has is appaie and that it is most clearly applied and csiestly applied by the
Office of Student Conduct. Where the problems tenle is in the unevenness and the lack of traesggramong the
faculty, especially regarding the grade sanctiasligyp. In some cases, there is no clarity, whatsoeuntil the student
finds themselves in the uncomfortable positionrofacusation of academic misconduct. A third figdmthat there is a
very weak student and university culture, in gehinat fosters academic integritifthe second thing | wanted to
summarize for us is the recommendations that tlaeg Imade, which tend to fall on three lines. Fif§tthere is a need for
improving faculty education, from the moment a facmember comes to the most senior faculty membaculty need
to be educated in a regular fashion so there arkapses in knowledge. One of the things that €danh the report was that
from an individual faculty point of view, it may thibe a problem, but collectively, students experéea very gross lack of
transparency, not to mention an inconsistent amem application of policies across units withiris®®: Sciences. There
are recommendations that we have here we can digoudving faculty education. There are recomméioda too that
we, as faculty, make more clear our sanctions inmglplagiarism either as individuals and/or agsjnivhich is not
currently a practice in Arts & Sciences. We cak tdlout the grade sanctioe know there are two different levels of
sanctions. There is the grade sanction that thdtfamembers and departments have control overttamof course, there
is the university sanction that is applied by tH&éd® of Student Conduct. Those are two differ&avels in which the
sanctions take place. They have specific recomniemdethere. Then, finally, there are recommendatiovolving
improving the university culture involving acadermtegrity. Among them is to have the Office of &t Conduct
become more aware and educate itself and its paesomore clearly about the cultural perspectives, tand social
conditions that feed into and foster either a celof integrity or acceptance and toleration ofathmgy on the part of
students. Also that the Academic Integrity Coubeilreinvigorated. It has been dormant for a coaopiesars, and that
they undertake a series of things in order to nthisesa more visible part of the university cultaea whole. Then,
finally, | was urged to mention, too, to you—LauHRatton was unable to be here, but she and theseldage Willard is
here—have been thinking that if the council werendorse this report -- and that's all we canGimncil is not an
agency for executing policies. It's not what Colidcies, but we can endorse the policy, or we caosh not to endorse
the reports and recommendations. Were we to endloeseport and its recommendations, these thdmgwilo the dean of
Arts & Sciences, and probably with some other pafithe university as well, and Lee Willard haséssked with
drawing up a plan for implementing the recommeruhatiof Council, and then the new dean, whoeventtaat be, in the
fall, will return to Council to explain what thalam will actually entail. Sherryl, why don't | tuihover to you at this point
to lead the discussion of it and you may have saduaitional observations or comments for us as wey caut this
conversation. | think that's a very, very importasue that goes right to the heart of what wédgahere as faculty
members and students of Arts & Sciences.

Sherryl Broverman (Biology): Exactly, so Tom did a great overview. | think figueally should own this conversation
and help direct what's happening on campus. Wk'he@ because we're passionate about ideas. \Wetovdiscover our
own, we want to comment on others, we want to seethey relate to each other. | think we're danguch better job in
teaching students about how to think about thit lsotming in, whether the Academic Integrity Coumeih work to teach
students better, or teach faculty how to convey, tind | know that's a provostial decision on hio&t tommittee gets
formed and functions. For me, there’s a big uogyt and have that happen. Then how the othéolighe pipeline --
when someone misuses an idea -- how do we eduefien, and sanction them? | think, when our cotr@aimet with
Laurie at one point, she said, “Why don't theydadi us when we say we care about this?” It's bectney never either
get caught or they never see anyone else gettinghtal his charge when first was given to us wahére a perverse
incentive to cheat, not get a failing grade? Ounwittee started to think that there was a perviexsntive to cheat,
because your grade goes up, you almost never gghtand it's a lot easier than turning in a blaakework, and so |
think we really need to flip this conversation andul'll just say I've been on an academic conloerd recently, and
there were no faculty element, the tribunal. Theeee great students on it. There were staff frorosccampus, one in
academics, one in fraternity/sorority life. Greabple, but | think faculty need to be on this cotbeei. This is something
we need to own across all things. | think whetherAcademic Integrity Council becomes the chamfaorthat or
something, that that's something we need to spemare. Going through our report, and | don't knbpeople have
guestions about it, we had a long discussion ilat &bout it, | just think that we owe two dominéimihgs: consistency
would be delightful. If we can't do that, transpang should be the minimum, and right now, we'redaing either.

Tom Robisheaux:As we open our discussion, let me just recogniagrkKShapiro, our colleague who is also on the
committee, by the way. Steve Vaisey and MelissaoMfadre not here today. Karin is here, and may Isavee additional
comments to make about the reports. Our colleaghedloor is open for additional discussion, olaéipn, comments,
guestions, editorials.



Josh Socolar (Physics)t'll start the conversation, | hope by pointing adnat | see as an important gap in the report. |
agree wholeheartedly with Sherryl that the facokeds to own this issue and I'm concerned thag #er structural
reasons that they don't, and that the recommenmdatibthe report don't address one of the cruaaltp where slippage
can occur in this process. The concern is thaintieepretation of the egregiousness of offensestla@d the sanctions that
are applied at the level of the judicial procestrfjet always the acronym, the judicial board, tbaor council—that my
concern is that they are inconsistent with the lfgsucollective sense about how, what the disagkhould be. I'm
particularly concerned about first offenses, angeaently, if you read the website--well, | won'y sautomatic--but the
appeared default sanction being suspension fomaser, it strikes me personally as overly punitather than
rehabilitative. | have lots of anecdotal evidenwanf talking with faculty that a lot of people agi@®d that there is a
resistance to sending cases up because of thafirtae of the report says that the committeeaduded that the
response to egregious offenses is appropriateesasbnable, and my quibble is with the fact thatetlieno definition of
the word, “egregious.” We can all agree that a sdarffense, a third offense, a sort of blatantdyiwhatever, that there
can be such a thing. But I've seen cases in whéte talking about things for which | think thesteould be a clear policy
that indicates there's some judgment that can pkeap There's a large space between not caringasgension, and one
can take these issues very seriously without calireduthat they're deserving of suspension.

Sherryl Broverman: Yeah, | think there are two issues. One is ... Wetline first speak of it for Steven Bryan from our
conversations. The fact that a student goes beforendergraduate conduct board does not mean tbdgland
responsible. Students are often found not resplensitonly partially responsible, there is no auttimsuspension. It is a
hearing and where students have their own advqocatest doesn't automatically lead to anythings & process.

Josh Socolar:Just to clarify, I'm talking about cases whereghilent admits to having ... it's not a case of iniethey
did it or not. It's a case of how egregious it is.

Sherryl Broverman: Yeah, and they take that into account. Again,sif@aking, I'm not on this board, but from our
conversations, because we investigated some ofathiswe'll get back to the word “egregious,” imenute ... and they
take into account mitigating circumstances of tiuelsnt's stance, how they talk about it, how tlnéykt about what they
did. They try and take many things into accoukndw from having gone through this personally, ¢hare students that |
thought surely should have been suspended andiéhggtten off with probation, so it is clearly raot automatic.

The “egregious,” | think, we put in there becausere's a sliding scale of what is plagiarism. Aeetalking about missing
footnote? Are we talking about one sentence cofpeed Wikipedia? Are we talking about a whole paeggr
downloaded? Then there's the whole paper thatglagyarized and the Office of Student Conduct hakding scale, and
they try and be consistent. Anyone who has dors thére's some balls are cut off goes througleatiastudent
resolution. | am embarrassed to say ... I'm not gtirgpy “I'm embarrassed.” I'm sad to say I'm imedlin 12 inquiries
right now for my course, and so I'm now figuring ainere that scale is. I'm like “Okay, here's eaatence from
Wikipedia. Here is two sentences from Wikipediaefidis a paragraph. Where is FSR and where is airyg It is a
challenging issue, but they try and be consistbatiawhat we can do, so on to saying it's not daraatic “you did this,
you're suspended.” Your real question, | thinksksould the faculty think a first time plagiarigthatever, someone's
misconduct should be suspended?

Josh Socolar:My real question is does the policy that SteveyaBrand that office carry out reflect the colleetiv
judgment of the faculty? Do we know whether it doesiot?

Sherryl Broverman: Right, and | can't say; that wasn't our chargéink that's a different charge.

Tom Robisheaux: Representative wants to speak to that issueséea several hands did go up. Sherryl, are you
finished?

Sherryl Broverman: Sure, unless you want to say anything about eguegio anything.

Tom Robisheaux: We can come back to the egregious. Karin, didwant to say something, because you were on the
committee.

Karin Shapiro: Yes. It's just that | think we did tug to tusslé&mmthis, and there was great division, so mucthab the
good cop turned into bad cop and vice versa, jystg to construe, so it is clearly a very, velighy issue and | appreciate
what you say. What we could do, the things we calolds really try to facilitate greater consisteniogth within the

faculty, within departments, and within the facuhyparticular departments. | think it would beleefed in the Office of
Student Misconduct as well.

Wahneema Lubiano (Literature): This is not about egregious. This is about whatrhiture has been talking about with
regard to its own process. We've even appointesliple of faculty members to come up with boilert@ldat we're all
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willing to share on our syllabi. But the problenative have with what goes on non-Literature is bseave're in the work
of exegesis, and so it's the lines of what it & tlequires a student to synthesize lots of diffekends of thought in order
to produce an original argument means that somsfistadents need a little more guidance so thgtréheilling to go out
on a limb and do that work without fearing everymamt, “Is this cheating?Vhen I'm in classroom for example, and |
encourage my students to meet outside the claatktabout some of the questions and issues that#sed in class and in
assignments, | get a lot of nervousness about hoehroan we talk to each other before we make oreselulnerable to a
charge of cheating? In agreement with Josh Socaised is our, not fear about the word “egregiobsf’'whether we're
even willing to go beyond the department to thibk@ how we are guided by the report, if that madersse.

Sherryl Broverman: | think the whole appropriate versus inapprogriallaboration is a whole nother story. It is
something that absolutely needs to be defined andticlearly defined. | have on every single assignt what they're
allowed to do and | give examples, like “You calk &@bout this but you can't talk about that,” bessawe tell them, “Your
peers are your best mentors to learn from, but dalk'to them when you're doing your homework,” ¢bink that's a
different conversation, perhaps, when we’re lookahgriting and the citations.

Wahneema Lubiana See in my classes, | am encouraging my studerieke each other as thinkers and seriously, or

maybe not quite as seriously, as scholarly ressurBait when you're putting together an argumeant,then you're writing
that argument, sometimes it's not very clear exaetipecially for the students at the beginnintheir work, to figure out,

“Am | properly attributing all of my ideas?”

Sherryl Broverman: Then your department can come up with its owncyoli

Wahneema Lubiano: That's what we're doing, but our problem has beduat is our policy in relation to the larger
policy?

Owen Astrachan (Computer Science)l just want to follow-up on what Josh is sayinghihk | understand what you're
getting at which is, if this is an opportunity te beard by the powers that be, should we maketlsat¢he report has all
elements in that it might, because there's a l&ek@m my perspective, just kind of riffing a Iéton what Josh said—
there's a lack of transparency understanding vitea©fffice of Student Conduct does, so Josh saidl;We all think that
they're going to get suspended, so we're hesitgmittit up there,” and you say “Well, it turns dlat hardly anybody is
suspended,” and part of this is there is no pdilogter.

Sherryl Broverman: That's a recommendation of ours.

Owen Astrachan:Is that in the report?

Sherryl Broverman: Yes. Anonymous, but it would be like X numbeipefople reported for these types of issues.
Owen Astrachan: Are these recommendations toothless? You makecsrmaendation to the Office of Student Conduct:
they don't have to take it. The only one that basike it is the department, as | understandvi¢.réad through this kind of
quickly, but we have to make a policy, but thatigolsn't about plagiarism or misconduct. It's jabbut the grade penalty.
The only thing we're asked to do is say “What esghade penalty is if you are found ...”

Sherryl Broverman: And education.

Owen Astrachan: Education, we already do. What you're saying istdmme more.

Sherryl Broverman: Yeah, let's operationalize how to do it more dffesty.

Owen Astrachan:Josh, did | miss that this is an opportunity thatskiould make sure that everything is in the reploat
the faculty wants to be in there is in there?

Sherryl Broverman: We were given a narrow charge and we tried to anthwose three questions.

Josh Socolar:If the report contains useful and important recandations that we all can agree with, then | dbirik we
should hold it up, because clearly, it doesn’t asrsewery single question you might ask. But | shilhk that this particular
distance between what the faculty might decidewalnal this other body takes to be its standardpi®blem. If we did
what the report says and each department devetypclaar guidelines, grading-only guidelines, therauld still be a
guestion of ... suppose a student and faculty memateeinvolved in a situation where there's a quasdioout the grading
and the departmental norm is we would impose a meaker penalty than we know the student conduatdwould, but
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for whatever reason, the faculty and the studesttgan’t agree to do a resolution. Then, it goetoupis board, and you
get a result that's different from what the deparihwould have said.

Sherryl Broverman: The department has no decision-making over prasecuo be frank. Department only has decision.
Faculty members should not be deciding, “I seescaniduct,” and ignore it. That should not...

Josh Socolar:There's such a thing as faculty-student resolution.
Sherryl Broverman: If approved by the Office of Student Conduct besesitis their first time and it's not serious.

Linda George (Sociology): Yeah, just a very brief comment. | agree thatféoeilty has little understanding in, perhaps, a
fair amount of misconception of what happens atd®féf Student Conduct. Our department had thoeplpeome to the
faculty meeting and tell us what happened, what tteeand so forth, and | can tell you that modheffaculty in my
department had the kind of assumption that youdsh, that even first-timers get expelled, and ttayt. In many cases,
faculty are actually somewhat disappointed thatethen't a stiffer punishment rendered. If we waninderstand, we

have to have contact between faculty and this ani, they're happy to come and tell you and listeyou as well as tell
you what's happening, and at least in the caseyafapartment, there's a lot of misconceptions,@eaple were feeling a
whole lot better after those people attended atfacweeting and told us what they do.

Ron Grunwald (Trinity College): | got two points and a question for Sherryl, ser®yl, correct me if I'm wrong, but to
Josh's point, number one, when a case does ge tffite of Student Conduct for verifications amahetions, my
understanding is that they don't impose sanctiomegards to grades.

Sherryl Broverman: Grades are strictly faculty.

Ron Grunwald: So any standards that might send them to depattondar that individual faculty member are still
implemented by that faculty member, the departroéfaculty and start the grading process. | dootrwabout that. The
concern, though is well, taken, though that wheto#s go to the Office of Student Conduct, andhitsabout grades
anymore, it's about being expelled or being suspdndnd so...

Sherryl Broverman: Most of these are expelled.

Ron Grunwald: Right. The point | want to make is that if indeedact it was the faculty through the Arts & Saies
Council a number of years ago who voted for, imgatad and voted for the faculty-student resoluism way of dealing
with the first-time, not-so-egregious offense, steast in a limited sort of way, there was forms@lictural faculty
ownership of that part of process. That being s@likrryl, my question for you is | was disturbetth@ligh not entirely
surprised to see on the conclusions of the comeniltat faculty implementation of sanctions, whia@ssume was in part,
or at least all part of the faculty-student resolutwas what was identified as being the weakaessthe problem in terms
of consistency. That's kind of predictable and e Was there any discussion at all about dowayawith the faculty-
student resolution or revising the faculty studesblution process and parameters?

Sherryl Broverman: No, that wasn't seen as so much problematic. ,\felte are faculty who see misconduct that
sometimes isn't egregious, they're like “I don'ntv@ be bothered and ignore it. | don't want tdb#hered with student
conduct. I'm just going to fail them. I'm just ggito fail them, because | don't want to deal witfrhat's my sanction. It
doesn't matter if they are on probation. I'm naregoing to think about that.” So ignoring a lotloé policies because it
was either too onerous or unpleasant, and it'sheotost pleasant process. There were people &ftedion it too long
and so the students had a sort of double jeopamlyt -being able to withdraw, or suddenly, they had sanctions against
them because they got hit with the first and treoed at the same time as the faculty members dalotv policy. |
actually tried to make a flowchart of all the pladaculty create chaos and it was too complicatéel can speak to some
of that too. If Laurie's quote is always when ' igregious or transcendent, I'm not going to cemnor deprave or
transcend it, and it is almost always a faculty fnemmot following protocol. Then, they get to thevkuit level of us not
following the Faculty Handbook. The FSR didn't seerbe a problem. You get told, “Here is what |etved as a
witness.” They say “This is appropriate for a fagtudent resolution. You do what you need to didght now, it says
“Do whatever you want grade-wise.” | think facuttiyould have on their syllabus, “If | see this, lldD this grade-wise,”
and it would be consistent. That's one of our recmmdations. If it is too serious for an FSR, then gre a witness now
and other people take over the game for you, ande/ust the withess saying “This is what | obsevThis is the
situation.”

David Malone: | want to respond to something Wahneema said #sanates with me and that is: some of the diffiesilt

and challenges we face are more cultural issueshend's a lack of clarity and understanding ammngstudents in terms
of what constitutes collaboration, what constitwatering the conversation with scholarly literafuand at what point

11



have | entered into academic dishonesty? For raghink of academic dishonesty as being an indadidiet, which it is—
it's a choice someone made but they made that ehioia certain context and in a certain culturel, ldike the work that
the report does in talking about our need to attertiese cultural and contextual factors, butr'dihink it goes far
enough. | think it relies too heavily in some wayssanctions, punishments, education and markedimdjthis is a broader
general point. | appreciate all the efforts. | Himk this is a significant step forward, but | thias a faculty we need to
begin to attend more to these cultural issues,usecaur culture, from my perspective, is so highes$ and so competitive
that it creates an environment in which we’ve moaeay from students seeing their purpose here gdging in a
community of learners and more of their own indisatiattainment. | think this is an opportunity as rgimagine the
curriculum, to reimagine all the ways in which thagh-stakes culture, which we kind of inherentriany ways from the
K-12 experience that much of our students undedstaut | think it is just an opportunity for all ab to be also thinking
about the way we could reimagine the culture thateninviting students in and the clarity they habeut what they're
going to be doing here. That's just a broader pbjast don't want us to rely on sanctions punishtnand like when you
use the word “marketing,” somehow that...

Sherryl Broverman: Social norms marketing, it is creating a cultuts.what you want to do.

David Malone: | just think we need to be very intentional abitwet ways we go about this and it is more thanpusing
up signs in Bryan Center. It's about what our adioiss website says and what we do in the very Ipégin

Sherryl Broverman: | agree with you 100%, and like | said, our charge really narrow. It was sanctions, and we
actually broadened that and said, “We need edutafie can't just do sanctions,” and so we actuallyo sneak in some
more stuff beyond our charge and say, “We weredaldsanctions are appropriate and consistent pppriately
incentivizing behavior.” That's all we were askeditidress. We said “Yeah, here are some thingsged to do, but oh
my God, upstream in that pipeline, we need to chandture and education,” so | agree with that.

Karin Shapiro: One of the things that we suggested was more &dacaut the education piece is critical at eviemel.
| think undergraduates get one shot at this imifdst of getting a package of coming to Duke andrso

Sherryl Broverman: They just have to click buttons online. That'drthining. Plagiarism, or not to plagiarize, trigd, |
love the “plagiarism tutorial.”

Karin Shapiro: So the point is that just seems to actually be kindoefully inadequate, that this needs to beegith
repeated or done in a different way. How we thibkwt what plagiarism is and what is collaboratiad ao on, these are
tricky areas. They are grey, but we need to prosaae sort of balance, and just to go to Linda Ga&srpoint, | think it is
an important one. | went into this process, andvem't really looked at what the Office of Stud€onduct really does,
and we don't really know. But they do need to bie aoad we've asked them to be out and about mane ttey are, and
actually getting out into departments and sayifidpis is what the process is. This is what it lotks,” and trying to have
a debate and discussion about these kinds of isBuen raising the general level of discussion amguus, will move, |
think, some of these issues forward in a positivection.

Sherryl Broverman: We greatly overstepped our bounds in of our misgiosay “Yeah, sanctions, here is the challenge,”
but there’s so much missing, and whether or netltbdy has the ability to implement all those, heught we should at
least raise them.

Tom Robisheaux: Do any of the units in Trinity introduce and edtecfaculty members about plagiarism? | see Math
does. Are there other units that do this? My uaéginot. We have faculty isn't necessarily orieated educated into the
policies, let alone the culture. | think that'siof interesting.

Inge Walther: Yeah just, | was surprised to learn... | alwaysutjta that the student conduct board had faculti.dn
was really surprised to learn that that's not thgec

Sherryl Broverman: | think they do. When | was heard from Steven & the can never get enough people, enough
faculty to volunteer, and | think that's somethiagain, we need to step up and take ownership of.

Inge Walther: The other point that Josh raised was asking whated whatever the guidelines are in respect tctisas
and was that created by the Student Affairs folkdid faculty members implement it?

Lee Willard: We used to have an Academic Integrity Council thatith Ruderman chaired and that was developed in
collaboration with that body.

Lee Baker: And your recommendation is to bring that back?

12



Sherryl Broverman: Yeah, | think it is a really vital piece of campthsit can do a lot.
Lee Willard: There used to be, there used to be a lot of fagpaliticipation on the board.
Sherryl Broverman: | was on it, Owen was on it, Jim Bonk was ontitvas huge.

Karin Shapiro: Just one small thing: it is uneven. So for examptaft is very underrepresented, and that seems tm
be problematic, that it's got to be representair®ss the university.

Lee Baker: Just to respond to Josh’s a notion of collectivajrik | have a different sieve or filter when @rnes to me. |
see the really crazy misalignments and there arg/ifeggculty -- | don't know how many, but the onkattl have to try to
clean up and talk to the parents -- who really viarthrow the students a suspension and an F, wtithquestion, with no
latitude like “This is a learning.” It's strikingnd they have the authority to just give them andteven allow them to
withdraw. It is pretty stark, let's just say, amd''sn just curious how one could operationalize itha collective faculty ...
it would be interesting to try. It would be an irgsting experiment, but | see one tale of it, arisl $tark and harsh.

| don't know what the other tale looks like, btihink one thing, it is important. This we can wavkh Steve Nowicki. We
can work with the Provost. We can get faculty wramtvand are committed to this to sit on these conidwiew boards, as
well as the integrity council to then shape theqded and the rubrics that they use and they willhey're responsive, but
it is not a governance sort of issue in that samg, Wecause it fits in Student Affairs. So anyway,question was, | don't
even know how they think what the collective willthe faculty looks like, but | would be willing to the experiment.

Josh Socolar:l think this is a slightly tongue in cheek in th&now faculty don’t respond to surveys, but haglady
tried to make a list of three or four representatiases without saying what the sanction currésiiynd giving a list of
possible responses and just asking faculty whightbay think would be appropriate, just to getrasseof whether they're
all over the map or whether they tend to clusteayafktom what the current standards would suggesthether they're in
line with them.

Sherryl Broverman: There's a huge bias in who responds, becausesngassionate about it...

Josh Socolar:l understand that it's not that easy to do in fica¢ but that's what | would like to have, somefatence
that the policies are such that faculty feels catafde referring cases to the board.

Sherryl Broverman: That could be another committee that investigttas | think faculty might be more comfortable if
they do as Linda suggested and talk to the Offfcgtodent Conduct. Many of the cases here, pastilyubnes that were
contested get anonymously passed to 13 differatgreups to look at to say, “What would you dg@tr school?” to

try and get ... now, unless there's a cabal of peioptenduct at multiple schools, we'll have a negeere penalty. It's like
“Yeah, that person will be suspended for one orgemmesters at our school as well,” so there igtamat to triangulate
values among our peer schools of what's acceptahleacceptable conduct.

Josh Socolar:Okay, that's kind of interesting. | did use thatioe chapter about that, and if you read the RtorT
website, the Harvard website, yeah, plagiarism scgiespension, but if you read many of the smatdleges, the good,
smaller colleges, Notre Dame, other places, thelysites suggest that there’s more gradation gbdlssible sanctions
depending on ... the suggestion is that they're nathen you read the websites, they sound like peangenot trying to
be as punitive, they're trying to help figure outat will be the most helpful for the students.

Sherryl Broverman: We need to change what our website says to refleat we actually do, because there is no
automatic suspension. Anyway, I'm sorry. I'm justisg this. It's an education, and you're proposimgw project which |
will leave in other people’s hands.

Dick MacPhail: Real quick, | was going to follow up on what Dasgaid, there are places like Davidson where the
students really own this. They get to take theareg whenever they want to during finals week aed tkally, really own
the honors system and that would be a really argaziiture if we could somehow foster that hereo'tliknow how you
get there, but...

Sherryl Broverman: The Academic Integrity Council worked for a lomgé to try and get to that, like we talked. It's
often a multi-decade process to get there, antstivlity the Community Standard says if you see midaot, it's your
responsibility to act. The ownership of self-paigiis on the student, which is how you get to amons.

Dick MacPhail: I'm not sure that's really the culture. Thatss pinoblem.

13



Tom Robisheaux:This has been a really important discussion to hid'gdate in the day on Thursday towards the @nd
the semester. | think it is certainly too soonag the Council is ready to vote to endorse or ndbese or whatever, so we
will continue with this issue on our agenda for thwe remaining meetings. Unfortunately, we didréivb a chance to get
to the final item of the agenda. It's the propdsahdd a new standing committee of the facultyictviivould be a budget
committee which has never been done before. Wdeaille that for another meeting with Council. dlize, colleagues,
there's an awful lot on your shoulders right nout, dne of the things that's really important rigbtv that's even more
difficult this time of year, is your role as a commicator with your units. Meeting with your unialking with your
department chair, we had Alex Hartemink in withHrugarlier in the discussion. It's so importantttqau come to Council
sessions, representing not just your own voicethmsge of your colleagues as well, and when we eoaagain, April 9th,
it would be important that you have had a meetiitg wour colleagues or casual conversations, teat a discussion
with your department chairs about the planning esscand | will look forward to seeing you thenamk you very much.
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